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National survey data from the Center suggest that community colleges generally are not engaging their 
students in the sort of initial academic planning and advising necessary for long-term success. These  
findings and more were recently published in Academic Advising: The Key to Student Success (O’Banion, 
2013) in a chapter authored by Angela Oriano, Associate Director for the Center at the time of publication.

Eight out of 10 colleges responding to the Community College Institutional Survey (CCIS) report 
mandating academic advising for all first-time-in-college students (full and part-time). Responses 
to the Survey of Entering Student Engagement (SENSE) indicate that 75% of entering students say 
they were aware of academic planning and advising services. However, just 55% of entering students 
indicate using the service. And, just 25% of entering students indicate a specific person was assigned 
to them. Perhaps most telling (and worrisome) is this: 50% of entering students report their friends 
and family were their primary source of academic planning and advising, followed by instructors 
(26%), and college staff (12%). These, and other data, depict that a sizeable gap exists between what 
colleges think their students experience and their students’ lived experiences. 

LISTEN UP
Center hears from students  
across the country as part of  
three grant-funded initiatives.
Page 2

DELVING INTO DATA
First in four-part series explores 
common elements among various 
promising educational practices.
Page 4

COLLEGE SPOTLIGHT
Leadership teams implement  
action plans on their campuses  
following new Center institute.
Page 3

Continued on next page

Center for Community College
Student Engagement

CCCSE 

DIRECTOR’S NOTE
Collaboration in promoting community college 
student success and college completion is both a 
necessity and a privilege. The Center is fortunate 
to work with partner organizations that are 
making remarkable contributions to the field. 

With Phi Theta Kappa, the community college 
student honorary society, we are developing 
evidence-based messages for students and faculty 
about how to support students’ completion of 
college credentials. With AACC, we are active 
in the work of implementing recommendations 
of the 21st Century Commission on the 
Future of Community Colleges. In Texas, we 
relish participating in the joyful conspiracy 
on developmental math reform led by Uri 
Treisman and the Dana Center. For three years, 
we have supported ACCT’s fall Student Success 
Symposium. Plans are underway for release 
of the Center’s special report on improving 
outcomes for men of color in conjunction with 
Achieving the Dream’s 2014 DREAM conference. 
We were involved again this summer in the 
League for Innovation’s Learning Summit and 
in AAC&U’s institute on high-impact practices. 
We are planning collaborative work with the 
Community College Research Center on transfer 
issues. And that just scratches the surface of good 
work in great company!

Sometimes good news and sad news are the same news. So it 
is with both delight and regret that the Center announces that 
Angela Oriano, Associate Director for College Relations, has left 
to become Executive Director of the Texas Success Center, a new 
entity funded by several foundations and affiliated with the Texas 
Association of Community Colleges. 

CCCSE owes Angela a debt of gratitude. She came aboard in 
2007 to help invent and oversee the Survey of Entering Student 
Engagement (SENSE), and then to do the same with the Entering 

Student Success Institute. Over the years, she has made 
significant contributions to the Center’s work. Her commitment 
to quality, invaluable relationships with constituents, and 
commitment to community colleges have served the Center and 
the field exceptionally well.

Angela will continue her affiliation with CCCSE as a Senior 
Associate, and the two centers look forward to collaborative work. 
The Center staff celebrates Angela’s new leadership position and 
her time with us.

Congratulations and Many Thanks to Center Leader Angela Oriano!

ADVISING
Redesigned

New book offers guiding principles for improvements
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The Center for Community College Student 
Engagement is a research and service 
initiative of the Community College Leader-
ship Program at The University of Texas at 
Austin that provides important resources 
for assessing and improving educational 
practice in community colleges through the 
following projects and initiatives:

Community College Survey of Student 
Engagement (CCSSE ) /’se’se/, administered 
to students in the spring, includes items that 
assess institutional practices and student 
behaviors correlated with student learning 
and retention.

Community College Faculty Survey 
of Student Engagement (CCFSSE ) 
/’se’se’fese/, an online companion to CCSSE, 
elicits information from instructors about 
their students’ educational experiences, 
their teaching practices, and how they 
spend their professional time.

Survey of Entering Student Engagement 
(SENSE ) /sens/, administered in early fall 
to entering students, gathers information 
about their academic and non-academic 
experiences from the time of their decision 
to attend the college through the first three 
weeks of class.

Community College Institutional Survey 
(CCIS) collects data on high-impact educa-
tional practices in community colleges as 
well as new knowledge about the implemen-
tation, design, and scale of these practices. 

High-Impact Practices Initiative is a grant-
funded project that combines quantitative 
and qualitative findings in efforts to identify 
proven effective educational practices.

Initiative on Men of Color is a grant-
funded project that aims to assist colleges 
in improving educational outcomes for 
African-American and Latino males.

Strengthening the Role of Part-Time Faculty  
is a grant-funded project that aims to 
identify major issues and promising solutions 
pertaining to the critical role of part-time 
faculty in promoting student success.

Initiative on Student Success conducts 
focus groups and interviews at select 
colleges, gathering student, faculty, staff, 
and administrators’ perspectives to paint a 
rich picture of the student experience.

Student Success BY THE NUMBERS is a 
grant-funded initiative designed to build 
the capacity of community and technical 
colleges in Texas to understand and 
communicate data depicting student success 
and institutional performance.

Learn more about these projects and 
initiatives at www.cccse.org

Focus Group Work Going Strong 
With Three Center Initiatives
More than 200 focus groups and counting! This 
year, the Center has significantly expanded its 
student focus group work and incorporated 
this qualitative component into three Center  
initiatives: Improving Outcomes for Men of 
Color in Community Colleges, supported by The 
Kresge Foundation; Identifying and Promoting 
High-Impact Educational Practices in Commu-
nity Colleges, supported by Bill and Melinda 
Gates Foundation and Lumina Foundation; and 
Strengthening the Role of Part-Time Faculty, 
supported by MetLife Foundation.

In order to learn more about institutional  
practices and policies that impact student success, 
the Center focus group work also includes 
discussions with college staff and interviews 
with community college presidents. Currently 
the Center is working with six colleges to 
explore students’ experiences with high-impact 
educational practices. Center staff members have 
conducted focus groups at six community colleges 

CENTER DEFINED

and at the national Phi Theta Kappa convention 
to learn more about the educational experiences 
of Black males and Latinos. And, recognizing 
that two-thirds of community college courses are 
taught by adjunct faculty, the Center is probing 
more deeply into what works to strengthen the 
role of part-time faculty through focus groups 
conducted at five community colleges.  

A unique feature of the Center’s focus group 
work is the production of video products  
highlighting themes and topics that emerge 
from focus group discussions. The video library 
is continually being expanded and is available 
for use by Center staff and member colleges. 
Selected clips on a number of topics are posted 
on the Center website and YouTube channel. 
Upon request from member colleges, the Center 
will provide video for use by college leaders in 
their own presentations.

To learn more about conducting focus groups on 
your own campus, see the Focus Group Toolkit on 
the Center website. For more information about 
the Center’s focus group and video work, contact 
Arleen Arnsparger at arnsparger@cccse.org.

Center data suggest that for many students, academic advising is a one-time event (if a student even 
meets with an advisor) and that the interaction is typically characterized by the selection of courses 
and, to a lesser extent, selecting a major or course of study. Despite the characteristics of the nation’s 
community college students, less than one-third of entering students strongly agree or agree that a 
college staff member talked with them about their commitments outside of school (work, children, 
dependents, etc.) to help them figure out how many courses to take. Thus, the need for rethinking and 
redesigning students’ academic planning and advising experiences is quite clear.

Below are several suggestions for colleges interested in strongly engaging students with their institutions’ 
academic planning processes and systems.

•	 Design from the students’ points of view; all students — full- and part-time — need good academic 
planning and advising. Use students to assist in the process.

•	 Break down academic advising and planning into its critical components. Reimagine and redesign 
a system where academic advising is an ongoing process rather than a one-time event. And then 
analyze which components are best suited for different delivery modes.

•	 Harness the power of group advising. Not only is group advising more cost effective, but it is also a 
venue for optimizing student-to-student and advisor-to-student engagement.

•	 Mandate critically important experiences such as advising and orientation—and use data to educate 
students about why the college mandates certain experiences. As Kay McClenney frequently states, 
“Students don’t do optional!”

Interested in learning more about students’ experiences with academic planning and advising? Or, 
to learn about some promising advising programs, pick up a copy of Academic Advising: The Key 
to Student Success, edited by Terry O’Banion and available through the American Association of 
Community Colleges Press.

Continued from cover

At the Center, we’re always listening! Since 2001, the Center 
has been uplifting the student voice through surveys and 
focus groups, helping community college practitioners 
better understand their students’ experiences.

LISTEN UP
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COLLEGE SPOTLIGHT
Grant Funding Enables Center to Expand Upon  
its ‘Entering Student Success Institute’ Model 

Short-Term Action Plans for each team to share and implement upon 
returning to their respective college campuses. Highlights from two  
participating institutions’ action plans are featured below.

•	 After examining the processes students were experiencing from the time 
they first encountered the college, the COASTAL BEND COLLEGE 
(TX) team reported that “it became evident that pathways for students 
from the first day to graduation were not clear enough for students—nor 
to all staff—and the practices and policies exist largely in the department  
responsible for them.” As a result the college mapped out a more  
cohesive and engaging entering student pathway, focused on both full- and  
part-time students, which includes evaluation and analysis at critical 
points in the process.

•	 A repeat-institute participant, DURHAM TECHNICAL COLLEGE 
(NC) is taking its student success plan to the next level by committing to 
a focused strategy on professional development for both faculty and staff. 
Durham Tech’s data revealed that while first-to-second semester persis-
tence rates have increased due to a number of front-door-focused initia-
tives, persistence rates for developmental and gateway courses have not 
much improved. And, disaggregated data analysis by race and ethnicity  
showed continued inequities. A Durham Tech team member recently 
wrote, “We’re already making progress on our plan! We have a convocation  
scheduled and listening tours are underway. We are also engaged in an 
external funding campaign to find resources for a multi-year commitment  
for professional engagement activities for the coming years.”

The Center is looking forward to hosting the 2014 High-Impact Practices 
Institute in Santa Fe, New Mexico, March 30–April 1. Invitations will be 
sent to qualifying colleges in the fall of 2013. To learn more about how your 
college can get involved with Center institutes, e-mail us at info@cccse.org.

Offering institutes has become an extension of the Center for Community 
College Student Engagement’s core survey research work. The Center’s first 
institute, the Entering Student Success Institute, was launched in 2008 
along with the Survey of Entering Student Engagement (SENSE) and was 
conducted annually each spring from 2008 to 2012. In spring of 2013, the 
Center rolled out a new institute as part of the three-year Identifying and 
Promoting High-Impact Educational Practices in Community Colleges 
initiative, funded by the Bill & Melinda Gates and Lumina Foundations.

Prior to attending the 2013 High-Impact Practices Institute (pictured), 
college teams were required to complete a comprehensive review of 
student cohort tracking data and to review their results from SENSE,  
Community College Survey of Student Engagement (CCSSE), Community 
College Faculty Survey of Student Engagement (CCFSSE), and Community 
College Institutional Survey (CCIS). 

They were then asked to integrate 
these findings from the various data 
sources and to record observations, 
consulting with the Resident Faculty 
member assigned to work with them 
at the institute.

Once on site, 26 college leadership 
teams engaged in an in-depth review 
and discussion of institutional policies 
and practices. During the 2 ½-day 
intensive, hands-on learning event, 
team members participated in four 
college team strategy sessions that 
modeled planning, coordinating, and 
implementing an integrated practice. 
The institute work culminated in 

SHARE YOUR COLLEGE’S STORY

Has your college used Center data to strengthen student engagement 
and improve student success? Are CCSSE, CCFSSE, and/or SENSE 
results included in materials submitted to your accrediting region?  
If so, please visit the Engagement in Action section of www.cccse.org 
to submit a vignette.

Your story may be featured in our publications, online, or as part of 
conference presentations.



One of the challenges facing community colleges today is identifying what 
practices improve student outcomes such as retention and completion 
of a certificate or degree. The literature is not yet conclusive on what 
practices are the most effective. As part of an effort to add clarity to this 
picture, the Center developed the online Community College Institutional 
Survey (CCIS), which asks colleges about 13 practices—five of which the 
Center describes as structured group learning experiences (SGLEs)—that 
research has suggested hold promising potential. 

The CCIS, last administered in the spring of 2012, consists of three sections. 
The first two sections collect extensive details on the five SGLEs: First-
Year Experience (FYE), Learning Communities (LC), Orientation (OR), 
Student Success Course (SSC), and Accelerated Developmental Education 
(ADE). Part I asks colleges about development, scope, duration (number of 
days, weeks, months), and intensity (total number of contact hours). Part 
II asks colleges to identify which of 24 program and/or curricular elements 
were implemented in each SGLE. These elements include skills such as 
time management, study skills, note-taking, test-taking, and technology 
use, as well as experiences such as developing a written academic plan, 
learning style assessment, use of academic and social networks, assigned 
study groups, contextualized curriculum, mentoring, and tutoring. 

The Center’s exploration of the CCIS data found that nine of the 24 elements 
were found in more than half of the implementations of FYE, LC, and SSC 
experiences across colleges (see graph). Closer examination of the combinations 
of these elements across participating colleges revealed that what one college 
labeled a First-Year Experience consisted of exactly the same elements for a 
program that another college labeled a Student Success Course. Adding to 
the ambiguity, some colleges include programs that were labeled a First-Year 
Experience or Student Success Course as part of a Learning Community. This 
extensive overlap of elements across SGLEs points to one possible reason there is 
a lack of clarity in the literature about what constitutes a high-impact practice: a 
lack of consensus in the field about what constitutes a given program.

Further investigation suggests that the elements composing these SGLEs are 
the important components for student success, not the label affixed to the 
program. Therefore, it is important to keep in mind as programs to improve 
student retention and success are designed and implemented that it is not what 
the program is called, but rather, what elements are included in the program.  

In the next installment of this series, the Center will demonstrate how the 
24 program and curricular elements cluster together. 

The third and fourth installments will cover process 
evaluation to determine whether the SGLE programs are 
accomplishing what they are expected to.

Please send questions for Center researchers to  
data@cccse.org
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DELVING INTO DATA First in Four-Part Series on SGLEs
What’s in a Name?

The Center is committed to continually improving its services to better meet member 
colleges’ needs. Accordingly, following each survey administration, the Center solicits 
feedback on survey materials and services, and invites suggestions for improvement. 

To learn more about Center improvement efforts, please review the annual Improvement 
Through Feedback reports that provide responses to the most common questions and 
requests. They are available online at www.cccse.org.

IMPROVEMENT 
THROUGH 
FEEDBACK

At each college participating in CCSSE and/or SENSE, 
one staff member serves as the institutional contact, 
the primary individual with whom the Center 
communicates in collaborative work to ensure a 
successful survey administration. The institutional 

contact appoints and works with survey administra-
tors, who are responsible for communicating with 
faculty and conducting the in-class survey adminis-
tration. On the most recent evaluation of the survey 
administration process, several institutional contacts 
suggested that the Center offer a set of guidelines for 
the in-class administration process that could easily 
be shared with survey administrators. 

Center Creates Tailored Guides 
for Survey Administrators

    

FYE LC OR SSC ADE

(n  = 178) (n  = 151) (n  = 286) (n  = 266) (n  = 166)

Time management skills 93 57 53 96 40
Study skills 89 65 39 95 55
Note-taking skills 81 58 24 92 36
Test-taking skills 80 57 23 91 46
Use of info. resources 89 68 63 88 37
Basic technology skills 72 48 46 70 51
Learning style assessment 79 38 12 83 13
Identification of personal strengths and challenges 77 40 17 82 19

Assigned study groups 18 37 5 23 20
Assigned group projects/assignments 49 62 6 55 30
Common reading(s) 50 68 6 55 36
Study/assignments focused on a common theme 48 75 5 53 40
Contextualized curriculum or discipline-related activities 33 64 6 37 45

Online learning skills 70 37 33 62 32
Development of a written individual academic plan 65 29 29 62 8
Info. about and/or use of personal/social support services 87 55 88 77 24
Info. about and/or use of academic support network 88 65 86 83 46
Group advising 48 28 50 37 16

Campus or community service project(s) 26 34 10 20 5
Participation in campus activities/events outside classroom 63 45 37 49 14
Service learning 21 30 9 14 4

Mentoring 37 30 17 29 14
Tutoring 56 62 51 56 73
Supplemental instruction 21 30 7 20 41

Percent Implementation

Elements of Structured Group Learning Experiences (SGLEs)

In response, the Survey Operations team has 
created two-page Survey Administrator Guides 
for both CCSSE and SENSE. Institutional contacts 
can access the guides on the survey administration 
page of the Members Only section of the CCSSE 
and SENSE websites and are encouraged to share 
the guides with all survey administrators, or with 
anyone else involved in the administration process.


